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I.   Introduction and Basic Student/Community Profile Data
PART I: Demographic Data 

School Description

La Sierra High School (LSHS) is an alternative school serving the needs of high school age and Special Education Adult Transition Program students.  In 2011, La Sierra High School received a six-year term of accreditation from the Western Association of Schools and Colleges.  La Sierra is an integral part of the Fullerton Joint Union High District.  The District covers a fifty-square mile area serving the communities of Buena Park, Fullerton, La Habra, and La Habra Heights, as well as portions of Anaheim, Brea, La Palma, Placentia, and East Whittier.  The feeder elementary districts are Buena Park, Fullerton, La Habra and Lowell Joint Union.  The Fullerton Joint Union School District operates six comprehensive high schools (Buena Park, Fullerton Union, La Habra, Sonora, Sunny Hills, and Troy), a continuation high school (La Vista), and an alternative high school (La Sierra).  The District serves a varied socioeconomic population and is governed by an elected five-member school board.

Staffing

In 2013-14, La Sierra High School has a staff of 94 employees, comprised of 29 certificated teachers, 56 classified staff members, 1 psychologist, 1 speech and language specialist, one nurse, two full time counselors, one shared dean, one assistant principal, and one shared principal.  La Sierra employs one full-time computer maintenance technician and has the support of a Fullerton Police Department school resource officer, who is shared with two other high schools.

Programs and Student Support Services

La Sierra is the alternative high school in the Fullerton Joint Union High School District serving students through six different programs:

1. Opportunity classes are designed for ninth and tenth grade students who are experiencing academic or attendance problems. Students attend school in a small-class setting with a cohort of other Opportunity students. They work on core academic classes as well as ROP classes to earn the credits needed to graduate. The goal is for Opportunity students to improve basic academic skills, attendance, and social attitudes while earning the credits needed to return to their comprehensive high school and graduate.

2. Independent Study is a voluntary alternative learning experience with instructional value equivalent to a regular classroom program. The program utilizes an on-line curriculum which allows students to learn and interact with their instructor in a virtual setting. Independent Study is transitioning to the name iSierra to reflect the implementation of the digital curriculum.  Students meet at least weekly for an individual appointment with the Independent Study teacher to review progress and take assessments.

3. ABC is a program for students on suspended expulsion or behavior transfer from one of the district high schools. ABC is comprised of three components: Academics, Behavior, and Counseling. Student progress in these three areas is monitored closely and students must show significant improvement before returning to any other District school or program.

4. Home/Hospital is a program for students who are medically identified as not being able to attend regular school. Teachers are sent to the home or hospital setting to provide instruction. The goal is for Home/Hospital students to stay on pace to graduate or to meet the goals of their individual education plan.

5. Endeavor is a program for high school students on individual education plans focusing on functional academics. Endeavor students receive services that include, but are not limited to, adaptive physical education, assistive technology, occupational therapy, speech and language therapy, and counseling. After finishing the program Endeavor students receive a certificate of achievement.

6. The Adult Transition Program serves 18 through 22 year-old students on individual education plans. Students learn valuable vocational, mobility, community, social, and independent living skills in a community-based instruction model. The goal is to enable Adult Transition Students to function productively in the community to the best of their abilities.
WASC Accreditation History
In June, 2011, La Sierra received a six-year accreditation from WASC.
Mission Statement
The Mission of La Sierra High School is to provide quality education to a uniquely diverse student population using research-validated strategies of instruction and assessment that promote experiential learning, cultivate successful life-long learners and support active community participation.
Expected Schoolwide Learning Results (ESLRs)
La Sierra students:

Meet academic standards appropriate to their learning potential.

· Demonstrate the ability to read, write, listen, and speak effectively.

· Achieve competency in appropriate math levels.

· Demonstrate skill and knowledge in the use of technology.
· Acquire a broader, more comprehensive awareness of both natural and social sciences.
Demonstrate personal responsibility.

· Practice goal setting.

· Acquire organizational skills.

· Demonstrate accountability.

· Develop skills for independent living.

Develop respect for themselves and others.

· Gain an understanding of cultural and individual differences.

· Demonstrate appropriate social and behavioral skills.
School Purpose

LSHS is an alternative high school.  As such, it is a high school that services high school aged students (14-18 years old) and special education adult transition students through age 22 within the Fullerton Joint Union High School District.  Programs dedicated to the high school aged population serve students that have been making progress toward their high school diploma or General Equivalency Diploma more slowly than expected.  Additionally, the independent study program is an option for students who want to maintain a rigorous a-g academic path but prefer an alternative setting.  Students who participate in these alternative programs are referred to La Sierra High School by one of the comprehensive high schools in the district or due to having not been promoted from the 8th grade.  Typical reasons for a student referral to LSHS include students being short of credits in required courses, poor attendance record, and or poor adjustment to the academic and social/behavioral environment at the comprehensive high school.  Special education programming delivers adult transition services in a community based setting aimed towards developing independence.  High school aged special education students who attend LSHS are served in a program that is designed to provide functional academics to meet or exceed individual educational goals for students who have disabilities in the moderate to severe range.

LSHS offers courses required for graduation from the FJUHSD, however, the setting for course completion takes a variety of forms.  Block scheduling for core subjects (Opportunity ABC program), weekly 1:1 school-site appointments (Independent Study), weekly 1:1 home-based appointments (Home-Hospital), block scheduling, direct instruction according to the student’s Individualized Education Plan (Endeavor and Adult Transition Special Education programs) represent some of the flexible and individualized instruction that LSHS provides for students.
Status of School in Terms of Student Performance

Title I

LSHS has been designated as a Title I school since the 2010-11 school year.  The Title I designation recognizes and supports LSHS with additional federal funds to assist its identified, low socioeconomic student group to meet their educational goals of achieving proficiency in the state academic standards. Specifically, the funds will enable La Sierra to enhance curriculum, instructional activities, counseling and parental involvement.

Enrollment

La Sierra High School programs served 1153 high-school aged students in 2011–2012 and 1058 high-school aged students in 2012–2013 (ASAM unduplicated counts).   Adult Transition Program enrollment was 130 in 2011-2012 and 136 in 2012-2013.  Approved District course outlines and state content standards are followed and reviewed on a regular basis.  Instruction in the iSierra independent study program is provided at the LSHS and Sonora campus.  Opportunity instruction takes place on each of the six comprehensive high schools in the District.  ABC is housed at the LSHS campus.  Home/hospital instruction is provided, as indicated, in the student’s home or hospital.  Adult Transition hubs are located at LSHS, Endeavor, CSUF and five of the comprehensive high school campuses.  Instruction for the high-school aged moderate to severe special education students is provided at the Endeavor site.

Enrollment by Ethnicity 

According to Ed-Data, the school’s student population in 2012-2013 was identified as predominantly Hispanic at 75.6%.  Enrollment of Hispanic students has increased 2.6% over the last three years.   
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	Group
	2010-11
	2011-12
	2012-13

	American  Indian
	.3%
	.4%
	.4%

	Asian
	4.8%
	4.1%
	3.3%

	Pacific Islander
	.2%
	.3%
	.3%

	Filipino
	.8%
	.6%
	.7%

	Hispanic
	73%
	74.5%
	75.6%

	African American
	2.3%
	1.7%
	2.2%

	White
	18.2%
	17.6%
	16.9%

	Multiple/No Response
	.5%
	.9%
	.5%


Enrollment by Primary Language
The predominant primary language other than English at LSHS is Spanish.  All other languages reported represented less than 1% of the total student enrollment. 
	Primary Language Other Than English
	2010-11
	2011-12
	2012-13

	Spanish
	27.3%
	33.3%
	31.2


Enrollment by Language Proficiency

English Learners account for approximately one-third of the La Sierra High School enrollment.  

	Group
	2010-11
	2011-12
	2012-13

	English Learners (ELs)
	196 students  30.2%
	250 students 35.2%
	237 students 33%

	Fluent-English Proficient (FEP)
	137students

21.1%
	119students

16.7%
	144 students

20.1%

	ELs Redesignated Fluent-English Proficient (RFEP) Since Prior Year
	26 students

6.2%
	5 students/ 2.6%
	4 students

1.6%


Attendance

The average rate of attendance, took a dip in 2012-13.  This is believed to be the result of the iSierra independent study program switch to full online instruction.  The computerized curriculum monitors students’ active participation which holds students more accountable and allows instructional minutes to be calculated in a way that was not possible in the old packet-based model.
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Suspension and Expulsion Rates

Suspension and expulsion numbers taken from DataQuest show a decrease in suspensions and expulsions from 2010-11 to 2011-12.
	Rate
	La Sierra High School 
	District

	
	2010-11
	2011-12
	2012-13
	2010-11
	2011-12
	2012-13

	Suspensions
	118
	87
	*
	1,495
	867
	*

	Expulsions
	15
	0
	*
	80
	51
	*


*Indicates that no data available at time of printing

Free-Reduced Lunch Status 
The free and reduced lunch percentage increased in 2013-14.  Students in the iSierra independent study program signed up for this program for the first time in 2013-14. 

	2010-11
	2011-12
	2012-13
	2013-14

	59%
	50.9%
	50.4%
	65.2%


Certificated Staff Ethnicity, Gender, and Years of Service (CBEBS Data 2011-2012)

Ethnicity for all groups (teacher, pupil services and administration) is predominantly white.  The staff is mature with an average of more than ten years of service.  Educational levels are high and females outnumber males.
Teacher Ethnicity
	Teachers by Race/Ethnicity
La Sierra High (Alternative) School, 2011-12 


	 
	School
	District

		Number of Teachers
	Percent of Total
	Percent of Total

	American Indian or Alaska Native
	0

	0.0%

	1.1%


	Asian
	1

	2.9%

	7.4%


	Pacific Islander
	0

	0.0%

	0.2%


	Filipino
	0

	0.0%

	0.9%


	Hispanic or Latino
	6

	17.6%

	13.5%


	African American
	0

	0.0%

	1.3%


	White
	27

	79.4%

	75.6%


	Two or More Races
	0

	0.0%

	0.0%


	None Reported
	0

	0.0%

	0.0%


	Total
	34
	100%
	100%

	Source: California Department of Education, Educational Demographics Office (CBEDS, paif11 1/11/13) 
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Gender and Average Years of Service
	
	American Indian
	Asian
	Pacific Islander
	Filipino
	Latino
	African American
	White
	Multiple/No Response
	Female
	Male
	Total (FTE)
	Avg. Yrs Service

	Admin
	
	
	
	
	
	
	2
	
	1
	1
	2
	15

	Teachers
	
	1
	
	
	6
	
	27
	
	n/a
	n/a
	34
	12.7

	Pupil Services
	
	
	
	
	2
	
	5
	
	5
	2
	7
	11


Educational Levels
	
	Doctorate
	Master’s Degree plus 30+ hours
	Master’s Degree
	Bachelor’s Degree plus 30+ hours
	Bachelor’s Degree
	Less than Bachelor’s Degree

	Admin
	
	2
	
	
	
	

	Teachers
	
	9
	16
	9
	
	

	Pupil Services
	
	4
	3
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PART II: Student Performance Data
Academic Performance Target Growth

La Sierra High School reports an Academic Performance Index (API) score for purposes of accountability.  The API is calculated on a student population that attends for a minimum of 90 days.  La Sierra experienced an amazing 53 points of growth on its school-side API scores between the 2011-12 and 2012-13 school years.  Sub-group growth was also on an upward trajectory between 2011-12 and 2012-13.

	LSHS 2009 – 2011
Schoolwide & Sub-Group API 
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	School Years

	
	2010-2011
	2011-2012
	2012-2013

	School-wide
	551
	545
	598

	Asian
	------
	------
	------

	Hispanic 
	547
	521
	576

	White
	558
	685
	714

	Socio-Econ 
	526
	524
	581

	EL 
	513
	493
	549

	Students w/Disabilities
	665
	725
	768


--- not significant sub-group
Reading Level Improvement

All diploma-bound students at La Sierra High School take the Gates-MacGinitie reading test upon enrollment and again at the end of each school year.  The test gives each student a reading grade-level equivalent score.  This data used to be tracked as criteria for the Alternative Schools Assessment Model (ASAM) which is no longer funded.  La Sierra continues to gather this data for long-term students (attending for at least 90 days consecutively) as a means to improve school-wide literacy which is a goal of the school’s single school plan for student achievement.  
	School Year
	2010-11
	2011-12
	2012-13

	Long-Term Student Growth as Measured by Grade Level Equivalents
	1.3 GLE
	1.2 GLE
	2.2 GLE


California Standards Test (CST)

Below are the results of the California Standards Test (CST) for the past three school years.  Students take the CST according to their social grade.
English-Language Arts (ELA)

	ELA
	YR
	# Tested
	% Adv
	% Pro
	% Basic
	% Below Basic
	%Far Below Basic
	% Meet Standards

	Grade 9
	2010-11
	168
	2%
	15%
	36%
	18%
	30%
	17%

	
	2011-12
	116
	4%
	11%
	37%
	30%
	18%
	15%

	
	2012-13
	101
	3%
	19%
	26%
	35%
	17%
	22%

	Grade 10
	2010-11
	225
	4%
	16%
	40%
	27%
	13%
	20%

	
	2011-12
	250
	2%
	10%
	34%
	32%
	22%
	12%

	
	2012-13
	269
	3%
	15%
	39%
	25%
	18%
	18%

	Grade 11
	2010-11
	61
	7%
	13%
	30%
	15%
	35%
	20%

	
	2011-12
	47
	11%
	13%
	22%
	29%
	24%
	24%

	
	2012-13
	46
	4%
	11%
	35%
	24%
	26%
	15%


Mathematics
	Math
	YR
	# Tested
	% Adv
	% Pro
	% Basic
	% Below Basic
	%Far Below Basic
	% Meet Standards

	Algebra
	2010-11
	398
	1%
	5%
	21%
	45%
	29%
	6%

	
	2011-12
	398
	1%
	5%
	12%
	47%
	35%
	6%

	
	2012-13
	399
	0%
	8%
	19%
	45%
	28%
	8%


History

	History
	YR
	# Tested
	% Adv
	% Pro
	% Basic
	% Below Basic
	%Far Below Basic
	% Meet Standards

	World History
	2010-11
	186
	4%
	10%
	24%
	27%
	35%
	14%

	
	2011-12
	226
	1%
	9%
	21%
	22%
	48%
	10%

	
	2012-13
	*
	*
	*
	*
	*
	*
	*

	U.S. History
	2010-11
	38
	6%
	17%
	22%
	8%
	47%
	23%

	
	2011-12
	39
	5%
	18%
	26%
	26%
	26%
	23%

	
	2012-13
	45
	2%
	11%
	33%
	22%
	31%
	13%


An asterisk (*) appears to protect student privacy when 10 or fewer students had valid test scores.
Science

	Science
	YR
	# Tested
	% Adv
	% Pro
	% Basic
	% Below Basic
	%Far Below Basic
	% Meet Standards

	Earth Science
	2010-11
	20
	20%
	5%
	35%
	20%
	20%
	25%

	
	2011-12
	3
	*
	*
	*
	*
	*
	*

	
	2012-13
	*
	*
	*
	*
	*
	*
	*

	Biology
	2010-11
	175
	3%
	10%
	20%
	29%
	38%
	13%

	
	2011-12
	128
	2%
	7%
	21%
	26%
	45%
	9%

	
	2012-13
	*
	*
	*
	*
	*
	*
	*

	Grade 10 Life Science
	2010-11
	206
	5%
	11%
	31%
	16%
	37%
	16%

	
	2011-12
	239
	1%
	10%
	30%
	27%
	32%
	11%

	
	2012-13
	259
	2%
	10%
	28%
	32%
	29%
	12%


An asterisk (*) appears to protect student privacy when 10 or fewer students had valid test scores.
CST 2011-12 vs. 2012-13 Comparison Scores

The chart below compares the percent of students meeting the standards by scoring either advanced or proficient on the CST in 2011-12 and 2012-13.  Although 10% fewer students were advanced or proficient in U.S. History during this time, all other categories experienced growth.
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              ------ 10 or fewer students had valid test scores

California High School Exit Exam(CAHSEE)
The CAHSEE passage rate has been on a three-year upward trajectory with the exception of a 6% dip in socio-economically disadvantaged student scores in English Language Arts in the 2011-2012 school year.

	CAHSEE - Schoolwide
	Percent Passed (Passing Score 350+) 

	
	2011
	2012
	2013

	ELA 
	35%
	45%
	53%

	
Asian
	N/A
	N/A
	N/A

	
Hispanic
	35%
	39%
	53%

	
White
	N/A
	N/A
	N/A

	
EL 
	14%
	16%
	24%

	
SED*
	30%
	24%
	54%

	
SWD**
	N/A
	N/A
	N/A

	Math 
	34%
	33%
	43%

	
Asian
	N/A
	N/A
	N/A

	
Hispanic
	26%
	30%
	35%

	
White
	N/A
	N/A
	N/A

	
EL 
	16%
	16%
	15%

	
SED*
	17%
	21%
	40%

	
SWD**
	N/A
	N/A
	N/A

	*Socio-economically disadvantaged

**Students with disabilities


II.   Significant Changes and Developments
· Include a description of any significant changes and/or developments, i.e., program additions since the last full visit, changes in student enrollment, staffing changes.

· Describe the impact these changes and/or developments have had on the school and/or specific curricular programs.

There have been significant changes at La Sierra High School since the last WASC visit:
The Opportunity program, including the Academic Behavior and Counseling class (ABC), has experienced significant changes in curriculum, instruction, and procedures over the last three years.  Classes offered within the Opportunity program are now a-g approved by UC and CSU. The curriculum is now focused on core academics (English and math) and reading intervention through the READ 180 program.  This has reduced the number of preparations for each teacher and returned the academic focus to basic reading, writing and math.  English Language Arts has been increasingly aligned to the Core Standards, supported by the acquisition of texts and other support materials to scaffold instruction.  Curricular maps have been developed and are being adhered to by Opportunity instructors.  Math180 is being successfully piloted at the Fullerton High School and Sonora Opportunity sites and will be rolled out to other locations in the fall of 2014-15.  Scholastic Inc. has been so impressed with the results from this pilot, that it has identified it as the most successful pilot, demonstrating the largest gains in achievement.  A PowerPoint developed by Scholastic Inc. focusing on this pilot is available to the Visiting Committee upon request. Other duties such as scheduling, excusing and tracking absences, and signing students in and out of school have been transferred to office and counseling staff, which has allowed teachers to focus on bell-to-bell instruction.
Independent Study has adopted the Apex digital curriculum to serve all students including special education students.  Our commitment to preparing students with the skills needed for future success and our desire to reach a greater number of students has lead to the creation of an online program that incorporates flexible scheduling, rigorous curriculum, and instructional support.  After analyzing several different learning management systems, La Sierra selected the Apex Learning Digital Curriculum and became the iSierra Academy.  The digital curriculum has replaced locally developed curriculum and assessments and is aligned with the California State Standards and is transitioning to the new Common Core Curriculum.  The Apex system and the iSierra Academy serve at-risk students, college bound, and Advanced Placement students.  Three iSierra teachers attended summer AP Institutes (English, Government, and U.S. History) and are certified to teach the AP curriculum.  Students can attend iSierra full time, on a blended basis attending classes at the comprehensive high school and taking some online courses, or on a credit make up basis.  The credit make up program serves students at all six of the comprehensive high schools in the district and the continuation high school.  Students are able to take Apex online courses to replace lost credits or to improve transcript grades.  Placements are initiated by campus counselors and coordinated by a La Sierra administrator. Independent Study teachers travel to campuses to facilitate enrollments and weekly meetings with students.  This program has been greatly utilized by each campus in the district.
During the 2012-13 school year, teachers and counselors participated in district level staff development on the implementation of the new Core Curriculum Standards.  ELA, Social Science, Math, English Language Development, Special Education, and a Leadership Group attended in-depth presentations by the Smarter Balance Consortium and began the transformation of the curriculum.  The teachers who had attended the district level trainings provided site level staff development and training to all teachers at La Sierra and La Vista.
In response to the Common Core, a significant curricular change has been the implementation of the Expository Reading and Writing Curriculum (ERWC) developed by the California State University system.  The ERWC courses were developed in response to the need for remediation of incoming university students.  This focus on argumentative writing and non-fiction reading has replaced the traditional approach in the Opportunity classrooms, and specific units have been segmented into on-going, weekly in-class activities for all iSierra Independent Study students.  The school-wide assessment of writing has continued to show the importance of maintaining a focus on writing curriculum.
The district changed from Data Director to Illuminate as a classroom based data system.  Trainings in Illuminate were attended by teachers, counselors, and administrators.  Results from classroom, local, and state assessments can be accessed by teachers and administrators.
Additionally, in the 2012-13 school year, all iSierra juniors took the Compass Test.  The Compass Test is the placement instrument used by the North Orange County Community College system, the higher education institution destination for the majority of our students.  This test allows students to see where they are in relation to college readiness.  With that information, students are empowered to select coursework that will improve their skills, thus making it more likely that students will be able to enroll in 100 level classes or developmental classes not as many levels below 100 as they might otherwise have had to. The Compass test also gives counselors an additional measurement tool for appropriate course placement to help students be college or career ready.  Again this year, all juniors will take the Compass Test, along with iSierra seniors enrolled in the Counseling 50 class.  This class is taught by community college faculty at La Vista High School and is open to La Vista and La Sierra seniors.  The class fulfills an A.A. degree graduation requirement and provides an orientation to the community college.  It also places incoming freshman in the community college system, allowing them a greater likelihood of enrollment, in both necessary and desirable courses, during their first college semester
Seven-fifths have been added to the Home/Hospital teaching staff.  This program serves the entire district and enables continuity for students who are unable to attend their comprehensive high school due to illness.  Home/Hospital teachers coordinate with each campus to provide the most appropriate instruction and curriculum for students during the time they are unable to attend their regular high school.  Apex on-line curriculum is now also utilized by Home /Hospital students in addition to other resources.  Home/ Hospital teachers have been a part of on-going staff development provided by Apex.
There have been significant changes in the La Sierra Adult Transition Program since the WASC report was completed three years ago.  New classes or hubs have been added to serve students in their home communities.  Since 2011, hubs have been added at La Habra, Buena Park and Sonora High Schools, and vocational opportunities have been added at Sears, El Cholo, Dollar Tree, Suds Laundry, Postal Annex, Abrolita Elementary School, Chic-Fil-A, Chronic Tacos, El Farolito, and TJ Maxx.  A partnership has also been developed with the Dayle McIntosh center in which students are provided with advocacy, mobility, and leadership training.  Due to this partnership, many students achieved complete independence while using public transportation.  We have added an Adult Transition Leadership class, music class, ROP workshops, and a sports and fitness program.  We also purchased and implemented the James Stanfield Transitions Curriculum.  More students are now completing classes and vocational certificates through the North Orange County Community College District, College-to-Career Program, and Regional Occupational Program.  The Careers Day event was expanded to include over 40 adult service providers.  A mock interview panel was also added.
We have made changes in the La Sierra High School Endeavor Program since 2011.  The Student Assessment Needs Determination Inventory is now being implemented for student assessment, IEP goal writing, and implementation into classroom curriculum.  We have increased our reverse mainstream program with the La Vista Peer Assistance League (PAL) from once a week to 5 times a week.  We have increased parent participation with our “Guest Chef” program as well as improving on our class newsletter to include community resources regarding activities and events for teenagers with disabilities.
III.   Process for the Development of the Progress Report
· Describe the process to prepare this progress report. Include to what extent stakeholders were involved in the preparation of the report. 

· Describe the process to present the progress report to the governing board.

Work on this report essentially began at the close of the last full WASC Accreditation visit in the spring of 2011.  At that time, the leadership team met to review the Action Plan and establish goals and timelines for implementation.  Because of the evolving nature of the national educational landscape, the implementation of the Action Plan has been revised to meet the changing nature of our goals: primarily the implementation of the Common Core Standards.
The follow up for the Action Plan has been a school-wide effort, driven by the goals established in each consecutive Single School Plan.  Department chairs, administrators, program directors, and counselors meet monthly to discuss progress within departments and revisions in the goals as they have evolved.  Also, information was disseminated to departments for discussion and implementation.
Program groups have been provided collaboration time on an on-going basis.  Opportunity, Independent Study ( iSierra Academy ), Home/Hospital, Special Education teachers and counselors meet as individual programs on a monthly basis.  This has provided the basis for professional collaboration and on-going evaluation of curriculum and related issues.  All teachers/stakeholders have provided feedback for this report.
School-wide staff development has occurred at the beginning of each semester.  Revision and evaluation of the Action Plan has been a part of the agenda each time.  To prepare the progress report, all staff was given copies of the Action Plan and asked to review and note progress.  Starting in June of 2013 during monthly meetings, program groups read through the Action Plan and gave feedback on goals met and those still in progress.  In fall of 2013, administration compiled the data and wrote Chapter One.  Once completed, all staff members received a copy to read and make comments on. Additions and deletions were made according to the feedback given by staff.
After review by stakeholders, the document was presented to the Fullerton Joint Union High School Board for approval.

IV.   Progress of the Critical Areas for Follow-up
· List the critical areas for follow-up and reference the school-wide action plan sections where each critical area for follow-up has been addressed. If any critical areas for follow-up were not included in the school’s action plan, indicate what actions have been taken to address this issue.

Note: The school’s action plan should have incorporated all the critical areas of follow-up or major recommendations that were stated in the last full visiting committee report. 
· Comment on the progress made to date for each critical area for follow-up and cite evidence 
i.   Improvement of Student Performance in Math & English in all school programs
Independent Study (iSierra) utilizes a rigorous online curriculum (Apex) with teacher involvement to aid student achievement. ELA curriculum reflects the importance of the argumentative essay structure and non-fiction directives of the Common Core Standards. Writing is taught following the process model and provides students with ample opportunities for self-analysis and revision. Students who are functioning below grade level are provided with foundational courses to better bridge the learning gaps in math and English.  Pre and Post School-wide Writing Exams determine students’ writing baseline score and growth through on-going writing assignments.

Apex Math curriculum also follows the Common Core Standards and provides students with practice in the understanding of concepts of mathematical reasoning.
Independent Study and Home/Hospital students participated in weekly in-class activities based on the CSUF Expository Reading and Writing Curriculum Course in which they received instruction and practice in argumentative writing and close reading of challenging, expository texts. Students studied models, analyzed rhetorical strategies and approaches, and were asked to respond with their own ideas.
Opportunity is requiring quarterly essays based on the Common Core Curriculum. Students receive direct instruction on how to build an argument effectively and how to refute counterarguments.  An ERWC module specifically designed for ninth/tenth grade students by CSU is taught annually.  These activities have had an impact on the Pre and Post School-wide Writing Exams scores.  Data from these scores has shown a need for continued focus on the improvement of writing skills.  Opportunity students continue to be supported with the Read 180 and Math 180 curriculum.  Students who are excelling in math can be dual enrolled with the comprehensive high school to meet their academic needs.  Students can also be placed in Apex for credit recovery or, in special cases, for advanced course work.
Adult Transition students are provided authentic opportunities for practice in the areas of math and English, although these students do not take standardized state tests.
Examples of this practice are the following:

· Reading and using OCTA transit guides, menus, community safety signs, job site memos and schedules, work related procedures and safety protocols and vocational assessment portfolio artifacts.

· Students create individual transition portfolios that contain work samples, certificates of accolades, vocational assessments, resumes, reference sheets and evaluations.

· Mathematics is used in calculating OCTA transit times, menu prices, budgeting for cooking activities, calculating temperature for clothing choices, creating a personal budget and saving for special activities.

· Some classes participate in fundraising.

· All students use math and English in preparation for independent living.

· Continue to use SEACO curriculum and Adaptive Living Skills Curriculum.

ii.   Ongoing collaboration with all disciplines and programs
Apex, which is administered by Independent Study, has been incorporated into Home/Hospital Teaching and Opportunity programs.  Apex is providing rigorous, standards-based instruction to meet the needs of our diverse population.  Instructors strategize to standardize instructional procedures, maintain academic integrity, and meet standards set by the College Board and the Department of Education for online instruction.
Opportunity students make up credits in English 1, English 2, and World History through Apex.  This is done outside of class time under the supervision of an Independent Study teacher.  Opportunity, Independent Study and Home/Hospital teachers are collaborating in adapting the ERWC materials, developing an implementation plan, developing the Site-Based Writing Assessment, and the scoring sessions for the Site-Wide Assessment. Several teachers from Independent Study, Home/Hospital, and Opportunity have attended a three-day ERWC training and are certified to teach the ERWC curriculum.
The Independent Study, ABC, and Opportunity programs have access to two counselors. Students meet on an annual basis with their counselor to review progress, revise academic plans for current and upcoming semesters, and select appropriate courses. Additionally, counselors meet with the Independent Study and Opportunity programs on a monthly basis.
Independent Study has one full-time instructional aide in place at each of the two sites, and this increased support has enabled an expansion of collaboration opportunities among staff members.  In addition to the formal monthly meetings, teachers often meet on a weekly basis to assist each other with the technological demands of an online program, as well as in analysis of the student progress data that is available from various sources within the Apex learning system.  Workshops have been made available in the use of the Apex and in the integration of Common Core.  Teachers have utilized CSUF (ERWC) and Orange County Department of Education trainings and professional development for increased education to support students.
Instructional Aides assist students in online orientation, use of the digital curriculum, and assist teachers in scheduling orientation appointments in order to increase teacher availability for
one-on-one instruction and collaborative meetings with peers.
Adult Transition and Endeavor:
The Adult Transition Program and the Endeavor special education program collaborate with ASB/Leadership and PAL during lunch and break activities, providing mainstreaming opportunities for students in these programs.  The programs also collaborate with various agencies that serve students’ needs in transition and beyond.  These agencies include regional center, The Department of Rehabilitation, community college districts, vocational programs, Dayle McIntosh Center, community work experience sites, local businesses, and community agencies.
iii.   The involvement of ALL stakeholders in the Focus on Learning Process and the review of current Plan of Action
All teachers collaborated in the production of this document through formal monthly department meetings.  Data was analyzed on an on-going basis and correlated with ESLRs and improvement goals:  CST results, Local District Writing Assessments, CELDT scores, and on-going collaboration with on-site peers.  Teachers utilized Google documents to increase synchronous collaboration between teachers based at various sites throughout the district.
Parent involvement is continually encouraged and valued.  The English Language Advisory Committee (ELAC) and School Site Council continue to meet on a regular basis.  Parents of La Sierra students are invited to participate, and are also often invited to attend meetings personally with their student’s teacher or with their student’s counselor.  The Parent Institute for Quality Education (PIQE), was started in the 2011-2012 school year, and met with success.  It will continue to be offered for the 2013-2014 school year.  Both the individual meetings with teachers and counselors and the PIQE program allow parents an opportunity to have an increased awareness of the goals of the Action Plan of La Sierra High School.  The La Vista/La Sierra website is now fully operational, and teachers are updating, improving, and expanding the Independent Study portion of the site to facilitate better school-to-parent communication.  Documents regarding the WASC process are a part of the school website.  Expanded use of Teleparent enables Independent Study to communicate with parents regarding Back-to-School Night, Open House, state testing, and student attendance and parent meetings.  Communication tools in the Apex Learning System, new online educational communication tools, and streamlined access to the local newspaper are increasing our contact with parents and the community at large.
Home/Hospital requires regular, on-going collaboration among classroom teachers, student, parent/guardians and Home/Hospital teachers.  Review of the Action Plan was an on-going focus of these collaborations.
Adult Transition and Endeavor reviewed the action plan and process in every department meeting during spring of 2013 and spent an entire day on the action plan in August 2013. Special education teachers also met to discuss these areas of follow up.
Opportunity teachers and counselors participate in Back-to-School nights on the individual campuses throughout the district since Opportunity classrooms are located on the various comprehensive high school campuses.  Parents of Opportunity students are encouraged to participate on the English Language Advisory Committee (ELAC) and the School-Site Council.  Getting parent stakeholders to participate on various committees remains challenging due in part to the constantly changing student population.  As in all La Sierra programs, the Opportunity student population is not static.  Thus, consistent parent involvement is a goal the Opportunity program continues to strive to meet.  Opportunity counselors schedule appointments with each student’s parent or guardian annually.  Counselors welcome parent feedback on learning and the curriculum, which they can then share with Opportunity teachers.  At monthly meetings, Opportunity teachers and counselors are in a single location and able to discuss how to align the Action Plan to Common Core goals and how to best serve the needs of Opportunity students as they prepare to move beyond the Opportunity program.
V.   Updated Schoolwide Action Plan

· Comment on the refinements made to the schoolwide action plan since the last full self‑study visit to reflect schoolwide progress and/or newly identified issues.
· Include a description of the school’s procedures for the implementation and monitoring of the single schoolwide action plan.

· Comment on the integration of plans into one single schoolwide action plan.

· Include a copy of the school’s latest updated schoolwide action plan.

Home Group:  Independent Study and Home Hospital
2011 Focus on Learning Action Plan
2013-2014 Update
Area of Improvement #1:
Improve student performance on all state and district standardized tests in the areas of mathematics.
Specific Steps:
1.1  Alignment of Instruction with Content Standards

2013-2014 Action Plan Update:
Independent Study blended a commitment to preparing all students with the math skills needed for future success with the desire to reach a greater number of students by creating an online program that incorporates flexible scheduling and rigorous curriculum with instructional support.  After analyzing several different learning management systems, La Sierra High School adopted the Apex Learning Digital Curriculum.  The digital curriculum has replaced locally developed curriculum and assessments and is aligned with the California State Standards for mathematics.  This is currently being updated to align with the common core standards.

· Pacing guides are embedded, and formative, summative, and diagnostic assessments are integrated throughout each course.  Frequent formative assessments indicate student understanding and inform instruction and intervention, while summative assessments measure and report learning outcomes.  Unit-level diagnostic assessments generate individualized study plans that direct students to appropriate instructional content based on their strengths and weaknesses.

· The time Independent Study students spend at school has increased in order to improve their progress through courses as well as to support completion of a structured learning activity designed to target particular skills.  Independent Study has increased the number of student computers to create a learning lab environment where students can come each day to work and to consult with teachers on their lessons.  Student appointment times have been extended to ensure students are able to gain feedback on their skill practice, and redo work in order to improve their comprehension and final product.

· A math teacher is available to provide support for differentiation of instruction.

1.2 
Improvement of Instructional Strategies and Materials
While Independent Study initially purchased new textbooks for Pre-Algebra, Algebra and Geometry, we moved to sole utilization of the Apex Digital Learning Curriculum for our mathematics instruction.  All Apex Learning comprehensive courses use research-based best practices for instruction.  With the scaffolding, differentiated instruction, and language resources incorporated in the digital courses, teachers are better able to support student learning from basic through complex math skills.  Additionally, the highly flexible instructional management capabilities allow teachers to individualize instruction to better meet all students’ needs.
· The web-based reporting system provides students and teachers with real time data related to student progress and performance, supporting progress monitoring and data-based decision making.
· A Mastery Based Learning setting on our courses allows teachers to set criteria to ensure that students are learning as they progress through their courses.  Students are unable to move forward in the course if they have not shown sufficient mastery of the preceding concept. This provides a signal to teachers when direct intervention is needed to support learning mastery.

· Teachers utilize multiple learning pathways which are designed to support tiered intervention.  Students can utilize various language support options as well as audio options for reading passages.

· Study Guides are provided for each new section of study, and various practice activities are available prior to each quiz and test.
1.3  Increase the Amount and Availability of Extended Learning Time
1.4
Increase the Educational Opportunities
In order to better address students’ learning needs, Independent Study now operates a learning lab.  While students still meet with the teacher at student scheduled appointments, the lab is open for students to work each day with teachers.  An instructional aide is also available to provide timely support.  The increased time available for students to get instructional support, as well as the curricular design with increased resources to ensure academic opportunities for all students, has allowed Independent Study to offer a full schedule of support classes for basic and below basic students, as well as higher learning math courses, to accommodate advanced students and student growth in mathematics.
· Quiz reports within the digital learning system provide teachers with the data needed to remediate students’ academic weaknesses. Direct instructional time is consequently expanded based on individual students’ needs.
· Advanced courses now available include Geometry, Algebra II, and Pre-Calculus.
· Algebra support classes include Foundations levels 1 and 2, which are designed to target basic mathematical concepts, study skills, strategy instruction, problem solving, and reading and writing in math.

1.5
 Staff Development and Professional Collaboration
Independent Study has access to two counselors.  Students meet on an annual basis with their counselor to review progress, revise academic plans for current and upcoming semesters, and select appropriate courses.  Counselors also meet with the Independent Study Professional Learning Community on a monthly basis.
Independent Study has access to one full-time instructional aide at each of the two sites.  The increased support has enabled an expansion of collaboration opportunities.  In addition to the formal monthly meetings, teachers often meet on a weekly basis to assist each other with the technological demands of an online program, as well as in analysis of the student progress data that is available from various sources within the learning system.  Workshops have been made available in the use of the Apex Learning System and in the integration of Common Core. Teachers have utilized CSUF and Orange County Department of Education for increased education to support students.
· Instructional Aides assist students with an online orientation and the use of the digital curriculum.  They also assist teachers in scheduling orientation appointments, increasing teacher availability for one-on-one instruction and collaboration.

· Apex Learning provided two full day trainings for teachers to learn the management system.
· Two teachers earned a Master’s in Educational Leadership and Administrative Preliminary Credential through the joint Fullerton JUHSD/Cal State Fullerton Cohort, and one teacher has completed a Masters in Spanish.
· Two teachers earned Leading Edge Certification for Online Instruction through the Orange County Department of Education.

· All teachers were part of the Common Core workshops provided by the district.

1.6 
Involvement of Staff, Parents, and Community (Including Interpretations of Student Assessment Results to Parents)
The English Language Advisory Committee (ELAC) and School Site Council continue to meet on a quarterly basis.  Parents of Independent Study students are encouraged to participate, and are often invited to attend meetings personally by the teacher.  PIQE was started in the 2011-2012 school year, and met with success.  It will continue to be offered for the 2013-2014 school year.  The La Vista/La Sierra website in now fully operational and teachers are updating, improving, and expanding the Independent Study portion of the site to facilitate better school-to-parent communication. Expanded use of TeleParent enables Independent Study to communicate with parents regarding Back-to-School Night, ELAC meetings, Open House, state testing, and student attendance.  Communication tools in the Apex Learning System, new online educational communication tools, and streamlined access to the local newspaper are increasing our contact with parents and the community at large.
· Teachers and counselors are working to customize TeleParent messages to suit Independent Study communication needs.

· A school liaison to the Fullerton Observer was appointed.

· Parents and Counselors are assigned the role of “coaches” in the Apex System.  Coaches are sent weekly student progress reports which details time spent working online, quiz and test results, and course progress.

· The “Messaging” system in Apex allows a quicker method of communication between teacher and student.

· One teacher is piloting the use of Remind101 to allow for text messages regarding school events to be sent to student cell phones.
· Multilingual Independent Study orientation video and student handbook are in development.

1.7
 Auxiliary Services for Students and Parents (Including Transitions from Middle School)
Independent Study has increased usage of TeleParent; however, ABI still remains largely unusable for the program.  Teachers’ increased use of Microsoft Outlook’s appointment scheduling feature has increased student counselor interaction among Independent Study students.  Due to increased instructional support within Apex Learning System, math labs are now defunct, and have been replaced with individual and peer tutoring.
1.8
 Monitoring Program Implementation and Results
Independent Study implements a variety of means with which to monitor practices and procedures, and results.
· Data Director was replaced by Illuminate, which allows teachers to see and compare CST scores, among others, for previous years, and to plan instruction accordingly. Teachers then meet individually with students and instruct on strategies to improve the CST score. 

· La Sierra experienced a 56 point jump on the API since we instituted our digital curriculum.   

· Apex Learning Systems offers a plethora of assessment data in various reports to inform curricular decisions.  

· Midterm and Final assessments in each course model the assessment structure in the comprehensive high schools, and allow the teacher to base further math instruction on mastery level of the previous course concepts.

· Students are encouraged to complete a survey on La Sierra High School, Independent Study, and the digital learning curriculum so teachers and administrators can determine to what students attribute their success or lack of success.

Area of Improvement #2:
Improve student performance on all state and district standardized tests in the area of English Language Arts.
Specific Steps:
2.1
 Alignment of Instruction with Content Standards
2013-2014 Action Plan Update:
The Apex Digital Curriculum adopted by the La Sierra Independent Study Program fully incorporates the instructional intent of the State Standards, including rigorous instruction, active learning experiences, and meaningful assessment. The curriculum is continually revamped in order to better address current research on student learning styles.  The English Language Arts courses have been redesigned to address the new common core state standards. These courses effectively address each standard as well as the instructional intent of the four key areas outlined by the state standards: reading, writing, speaking and listening, and language.
· Reading: Students read a range of texts that reflect diverse authors and genres with an emphasis on informational texts. 

· Writing: Instruction emphasizes how to write a persuasive argument and how to use evidence to prove a thesis; students use different written and presentation formats in their work.

· Speaking and listening: Students use various kinds of media to analyze and synthesize information.

· Language: Students have opportunities to develop and practice language skills throughout each unit.
All components of the English Language Arts key areas are embedded throughout the ELA courses as well as emphasized with individualized teacher/student interaction.
2.2
 Improvement of Instructional Strategies and Materials
Independent Study teachers utilize scaffold, standards aligned curriculum to bridge learning gaps and advance students to grade level comprehension and beyond.
· All Apex Learning comprehensive courses use research-based best practices for instruction, including scaffolding, differentiated instructions, and graphic organizers.

· On a weekly basis, students engage in teacher developed writing instruction based on the ERWC curriculum and the COMPASS test.  

· The Mastery-Based Learning feature in Apex allows teachers to set criteria to ensure that students are learning as they progress through a course.

· Individualized remediation is ongoing.

2.3 
Increase the Amount and Availability of Extended Learning Time
2.4 
Increase the Educational Opportunities
In order to better address students’ learning needs, Independent Study now operates a learning lab.  While students still meet with the teacher at student scheduled appointments, the lab is open for students to work each day with teachers and an instructional aide is also available to provide instructional support.
Increased time, instructional support, and the scaffolded nature of the Apex curriculum design have allowed Independent Study to offer a full schedule of classes to meet the needs of students at all levels, from below basic to Advanced Placement in ELA.  Additionally, increased counselor support and college information opportunities make for a smoother high school to college transition.
· Quiz reports within the digital learning system provide teachers with the data needed to remediate students’ academic weaknesses. Direct instructional time is consequently expanded based on individual students’ needs. 

· Advanced courses now available include Honors English, AP English Language and Composition, and AP English Literature and Composition.

· ELA support classes include Foundations levels 1 and 2, which provide scaffolded instruction and extensive practice activities that focus on the development of skills and strategies in reading comprehension, writing, and composition.

· Teachers set up appointments between the counselor and student to create a semester course plan.

· Counselor taught Counseling 50 course is open to our students in both Fall and Spring semesters.
2.5
 Staff Development and Professional Collaboration
The Independent Study has access to two counselors.  Students meet on an annual basis with their counselor to review progress, revise academic plans for current and upcoming semesters, and select appropriate courses.  Additionally counselors meet with the Independent Study Professional Learning Community on a monthly basis.
Independent Study has access to one full time instructional aide at each of the two sites.  The increased support has enabled an expansion of collaboration opportunities.  In addition to the formal monthly meetings, teachers often meet on a weekly basis to assist each other with the technological demands of an online program, as well as in analysis of the student progress data that is available from various sources within the learning system.  Workshops have been made available in the use of the Apex Learning System and in the integration of Common Core. Teachers have utilized CSUF and Orange County Department of Education for increased education to support students.
· Instructional aides assist students in online orientation, and use of the digital curriculum, and assist teachers in scheduling orientation appointments in order to increase teacher availability for one-on-one instruction and collaborative meetings with peers.

· Apex Learning provided two full day trainings to for teachers to learn the management system.  

· The relationship with CSUF was utilized and two teachers earned a Master’s in Educational Leadership and Administrative Preliminary Credential, and one teacher has completed a Masters in Spanish, also through CSUF.  

· Two teachers earned Leading Edge Certification for Online Instruction through the Orange County Department of Education.

· All teachers were part of the Common Core workshops provided by the district.
2.6
Involvement of Staff, Parents, and Community (Including Interpretations of Student Assessment Results to Parents)
ELAC and School Site Council continue to meet on a quarterly basis.  Parents of Independent Study students are encouraged to participate, and are often invited to attend meetings personally by the teacher.  PIQE was started in the 2011-2012 school year, and met with success.  It will continue to be offered for the 2013-2014 school year.  The La Vista/La Sierra website in now fully operational, and teachers are updating, improving, and expanding the Independent Study portion of the site to facilitate better school-to-parent communication.  Expanded use of TeleParent enables Independent Study to communicate with parents regarding Back-to-School Night, ELAC meetings, Open House, state testing, and student attendance.  Communication tools in the Apex Learning System, and streamlined access to the local newspaper are increasing our contact with parents and the community at large.
· Teachers are working to customize TeleParent messages to suit Independent Study communication needs.

· A school liaison to the Fullerton Observer was appointed.

· Parents and Counselors are assigned the role of “coaches” in the Apex System.  Coaches are sent weekly student progress reports which details time spent working online, quiz and test results, and course progress.

· The “Messaging” system in Apex allows a quicker method of communication between teacher and student.

· One teacher is piloting the use of Remind101 to allow for text messages regarding school events to be sent to student cell phones.
· Multilingual Independent Study orientation video and student handbook are in development.
2.7
 Auxiliary Services for Students and Parents (Including Transitions from Middle School)
Independent Study has increased usage of TeleParent, however, ABI still remains largely unusable for the program.  Teachers’ increased use of Microsoft Outlook’s appointment scheduling feature has expanded student and dean interaction among Independent Study students
2.8
 Monitoring Program Implementation and Results
Independent Study implements a variety of means with which to monitor practices and procedures, and results.
· Data Director was replaced by Illuminate, which allows teachers to see and compare current CST scores with scores from previous years and to plan instruction accordingly. Teachers then meet individually with students and instruct on strategies to improve the CST score.
· La Sierra experienced a 56 point jump on the API since we instituted our digital curriculum.

· Apex Learning Systems offers a plethora of assessment data in various reports to inform curricular decisions.
· Midterm and final assessments in each course model the assessment structure in the comprehensive high schools, and allow the teacher to base further ELA instruction on mastery level of the previous course concepts.

· Apex Learning assessments are intentionally designed to meet the requirements of the Common Core Standards. Test items represent the variety of item types expected on Partners for Assessment of Readiness for College and Career (PARCC) and Smarter Balance Assessment Consortium (SBAC) assessments.
· In addition to computer-scored tests, students demonstrate academic proficiency in performance tasks through teacher-scored assessments.
· Students are encouraged to complete a survey on La Sierra High School,  Independent Study, and the digital learning curriculum so teachers and administrators can determine to what students attribute their success, or lack of success.

· Counselors meet with students to monitor progress and to plan academic programs.
Area of Improvement #3:
Improve student accountability to increase student success and graduation.
Specific Steps:
3.1  Alignment of Instruction with Content Standards
3.2  Improvement of Instructional Strategies and Materials
2013-2014 Action Plan Update:
By implementing Apex Learning, we are providing a structured, standards-aligned curriculum that offers differentiated instruction to address the unique needs and increases the educational opportunities for all students.  We offer pathways for original credit, credit recovery, and intervention.  The curriculum’s direct instruction incorporates multimedia along with instructional text that provides students with multiple representations of concepts.  Accessible text helps students comprehend rigorous academic content.  All information is chunked, and text is written with controlled vocabulary and syntax.  Students can choose to hear instructional text read aloud.  New vocabulary is supported with rollover definitions and usage examples that feature audio and graphical representations of terms. The structure, accessibility, and flexibility of the curriculum enable Independent Study students to engage with and commit to their learning, thereby increasing the chances of maintaining attendance, and earning the credit needed for graduation.
3.3  Increase the Amount and Availability of Extended Learning Time
3.4 
Increase the Educational Opportunities
In order to better address students’ learning needs, Independent Study now operates a learning lab.  While students still meet with the teacher at student scheduled appointments, the lab is open for students to work each day with teachers and an instructional aide is also available to provide point of service support.  The increased time available for students to get instructional support, as well as the curricular design with increased resources to ensure academic opportunities for all students, has allowed Independent Study to offer a full schedule of support classes for basic and below basic students, as well as higher learning courses, to accommodate advanced students and student progress toward graduation. Additionally, increased counselor support and college information opportunities increase student connection to school.
· Quiz reports within the digital learning system provide teachers with the data needed to remediate students’ academic weaknesses. Direct instructional time is consequently expanded based on individual students’ needs. 

· Advanced courses are available to stimulate interest in college.

· Support classes provide scaffolded instruction and extensive practice activities that focus on the development of the skills and strategies that lead to academic success.

· The inclusion of daily on-campus tutoring.

· Teachers set up appointments between the counselor and student to create a semester course plan.

· Counselor taught Counseling 50 course is open to our students in both Fall and Spring semesters.

· ROP continues to be encouraged

In order to increase accountability for achievement, an intervention procedure has been implemented for those who are not progressing toward graduation in a reasonable timeframe. These steps include:

· TeleParent

· Direct parent contact

· Academic Counseling Referral

· Student/ Program Coordinator meeting

· Parent/Student/Administrator Placement Re-evaluation meeting.

3.5
Staff Development and Professional Collaboration
The district continues to offer opportunities to attend professional development.  Two furlough days for the 2013-2014 school year have been converted to “buy-back” days, where teachers and counselors can opt to attend paid professional development instead of taking the furlough.
We are also still able to engage in flexible scheduling of students to build in time for teacher collaboration.  This time is utilized to reflect and adapt our policies and procedures to better meet students’ academic and attendance needs.
3.6
 Involvement of Staff, Parents, and Community (Including Interpretations of Student Assessment Results to Parents)
ELAC and School Site Council continue to meet on a quarterly basis.  Parents of Independent Study students are encouraged to participate, and are often invited to attend meetings personally by the teacher.  PIQE was started in the 2011-2012 school year, and met with success.  It will continue to be offered for the 2013-2014 school year.  The La Vista/La Sierra website in now fully operational and teachers are updating, improving, and expanding the Independent Study portion of the site to facilitate better school to parent communication.  Expanded use of TeleParent enables Independent Study to communicate with parents regarding Back-to-School Night, ELAC meetings, Open House, state testing, and student attendance.  Bilingual staff members have recorded messages in TeleParent to better communicate with parents whose primary language is not English.  Communication tools in the Apex Learning System and streamlined access to the local newspaper are increasing our contact with parents and the community at large.  The district continues to offer professional development opportunities.
· Teachers are working to customize TeleParent messages to suit Independent Study communication needs.
· A school liaison to the Fullerton Observer was appointed.

· Parents and counselors are assigned the role of “coaches” in the Apex System.  Coaches are sent weekly student progress reports which detail time spent working online, quiz and test results, course progress, and attendance.

· The “Messaging” system in Apex allows a quicker method of communication between teacher and student.

· One teacher is piloting the use of Remind 101 to allow for text messages regarding school events to be sent to student cell phones.
· Multilingual Independent Study orientation video and student handbook are in development.
3.7
Auxiliary Services for Students and Parents (Including Transitions from Middle School)
Program orientations, College Night, and ROP and academic counseling services continue to be offered in Independent Study.  Attendance, the path to graduation, course selection/planning, and post high school opportunities are thoroughly discussed.
3.8
Monitoring Program Implementation and Results
Illuminate and the Apex data management system allow teachers and counselors to analyze student attendance, course completions, final course grades, and credit completed by semester or year.  Aeries and ABI continue to allow us to analyze graduation rates and overall attendance, while senior surveys allow us to analyze students’ perceptions of the program, the curriculum, graduation path, and post high school preparation.
Home Group:  Opportunity
2011 Focus on Learning Action Plan

2013-2014 Updates
Area of Improvement #1
Improve student performance on all state and district standardized tests in the areas of mathematics.
Specific steps:
1.1 Alignment of Instruction with Content Standards

2013-2014 Action Plan Update:
Opportunity has made a concerted effort to bring consistency and higher academic standards to our math program.  As a result, students who are enrolled in algebra attend an algebra class on the comprehensive high school campus where their Opportunity class is located.  Students who have completed the first year of algebra are also able to take geometry or the second year of algebra on the comprehensive campus.  Students who are working at the pre-algebra level have instruction with their opportunity teachers.  That instruction is aided by FAST MATH, which allows those students who need additional skill-building in math fundamentals to develop those critical skills.  During the 2013-2014 year, Opportunity has begun using Scholastic’s MATH 180 for math instruction in the opportunity classrooms. MATH 180 has instruction that is differentiated and individualized for student needs.  Instruction is based on Common Core Standards. This pilot program is expected to roll out to other classrooms as we go forward. Students can also work outside of normal classroom hours in Apex to take higher level math classes.
1.2 Improvement of Instructional Strategies and Materials
As noted above, Opportunity has developed a system that allows students who have mastered Algebra 1 to take more advanced math classes.  FAST MATH and MATH 180 are programs that incorporate technology into math learning.  MATH 180 is a thoroughly researched program developed by Scholastic Inc. that is based on best practices for the math classroom.  MATH 180 is aligned to the Common Core Standards.  MATH 180 is a web-based reporting system that provides students and teachers with real-time data related to student progress and performance. The program is accessible from home, as well as from the classroom.
Pacing guides and curriculum maps have been developed for math.
1.3 Increase the Amount and Availability of Extended Learning Time
Students in Opportunity have several different ways in which their learning time for math is extended:
· Comprehensive high schools offer after-school tutoring, and opportunity students are welcome to participate for instructional help in core academic classes such as math.

· Some campuses have tutorial time built into the school day; opportunity students can participate.

· Student schedules now align with the schedules on the various comprehensive high school campuses, which is how our students are now able to take higher level math classes on the comprehensive campuses.

· There is increased instructional time due to removal of non-teaching responsibilities from opportunity teachers (examples: checking students out of school, walking students to lunch, being responsible  for tracking down truant students), which allows for bell-to-bell instructional time.

· MATH 180 is available outside of school hours for students’ use.  It is linked to the school web site for student access.
1.4 Increase the Educational Opportunities
Allowing students to take more advanced mathematics classes while in Opportunity has increased the educational opportunities available.  Choices are limited within the Opportunity program, so being able to offer more rigorous math classes is a great way to keep the momentum moving forward for those students who have mastered what has traditionally been offered to Opportunity students.  All La Sierra classes are now a-g approved, which is advantageous for those students who want to attend a four-year college following high school graduation. Apex teachers from Independent Study travel to all comprehensive sites, which means that Opportunity students are able to take advanced math classes in Apex, as well.
1.5 Staff Development and Professional Collaboration
Opportunity has monthly meetings where teachers can discuss and work through problems they are encountering with math and the MATH 180 program.  Teachers have attended Action Learning Systems math trainings, and MATH 180 teachers have attended additional trainings in implementing the Common Core Standards within the MATH 180 framework.  Scholastic Inc., the creator of MATH 180, provides teaching coaches to the MATH 180 teachers to work one-on-one with teachers in their classrooms.  Furthermore, Scholastic provides detailed and ongoing data analysis of student progress.  This information is provided to teachers and administrators to inform future instruction.
Opportunity teachers also serve on the district math curriculum committee.

1.6 Involvement of Staff, Parents, and Community (Including Interpretations of Student Assessment Results to Parents)
The Parent Institute for Quality Education (PIQE) has been implemented and is ongoing as a program to help parents understand what students need to do in high school in order to be college-ready.  This program is especially designed to guide parents who have limited knowledge of courses students need to complete in high school to be properly prepared for college. Additionally, the time line to take college entrance examinations is covered.  Other topics such as applying for financial aid are also covered in this parent training program.
Parents have access to the Aeries ABI portal so that they can continually follow their students’ grade progress in all classes, including math.
A program has been established in which counselors, deans, assistant principal, and the attendance clerk meet to monitor student attendance.  When a problem exists, this team can communicate with parents and develop an intervention strategy.
Additionally, students and parents are invited to participate in College Night on the La Vista La Sierra campus.
The English Language Advisory Committee (ELAC) and School Site Council continue to meet on a regular basis. Parents of Opportunity students are encouraged to participate in Back-to-School Night and Open House.  Parents are often invited to attend events and meetings through personal invitations from teachers.
The La Vista/La Sierra website is now fully operational. Parents and students can access the website for current information on classes, including math, and for other information such as ELAC and School Site Council meetings.
1.7 Auxiliary Services for Students and Parents (Including Transitions from Middle School)
Opportunity utilizes ABI as a way for students and parents to monitor student grade progress and attendance.
TeleParent is used to notify parents of absences, tardies, major assignments that are due, and other pertinent information.
Counselors schedule orientations for parents and students who are entering Opportunity. Counselors also schedule annual appointments with parents.
1.8 Monitoring Program Implementation and Results
La Sierra is utilizing Illuminate for data collection.  Teachers and counselors can see and compare student CST scores from year-to-year.
Teachers have participated in Common Core leadership training and content-specific training in math.
To maximize results in the new MATH 180 program, teachers are being trained to take full advantage of the benefits of the program.
Area of Improvement #2:
Improve student performance on all state and district standardized tests in the area of English Language Arts.
2.1 Alignment of Instruction with Content Standards
During the past year, our administration has received a-g approval for the Opportunity English curriculum from the University of California.  This is a big step forward for our students who want to begin their college coursework at a four-year institution.
There has been, and continues to be, an emphasis on aligning instruction to the Common Core State Standards.  To facilitate this alignment, it has been necessary to update instructional materials.  Opportunity has acquired anthologies, The Language of Literature.  This book aligns to the California State Standards, but curriculum is being developed to dovetail with the Common Core Standards. Quarterly curriculum maps have been developed.  We are using these anthologies and aligning them to the Common Core until such time as Common Core-aligned texts become available.  In support of the Common Core Standards on grammar and usage, we have purchased grammar books.  Supplemental literature has been purchased.  Supplemental literature includes non-fiction, such as The Miracle Worker and The Circuit.
Opportunity is participating in the Pre and Post School-wide Writing Exams argument essay.  In fact, there is a required argument essay each quarter to keep the focus on the most significant writing requirements of the Common Core Standards.
We are using Illuminate for data collection of the essay scores and for pre- and post-tests on the Gates-McGinitie reading vocabulary and comprehension standardized test.
Opportunity students make up previously-failed credits in English through APEX, which is a rigorous on-line program aligned to the Common Core and accepted by the University of California as meeting the requirements for college preparatory curriculum.  This coursework is managed in coordination with Independent Study teachers.  We have done away with less challenging contract work that students used in the past to make up credits in English 1 and English 2; these contracts were far less rigorous and were not aligned to the Common Core Standards.
Opportunity teachers continue to strive to increase the rigor of the Opportunity coursework and credit recovery. This is in the best interest of our students and helps prepare them for college and career readiness.

All Opportunity teachers have been trained to teach the Expository Reading and Writing Course.  The ERWC aligns with the California English-Language Arts Content Standards and addresses critical reading and writing problems identified by the CSU English Placement Committee, and prepares students to meet the expectations of college faculty.  ERWC modules are incorporated in the Opportunity English curriculum first and third quarter.
2.2 Improvement of Instructional Strategies and Materials
Opportunity has implemented READ 180 to help our fragile learners improve automaticity, academic vocabulary, and reading comprehension with its differentiated reading instruction.  The majority of reading in the READ 180 books and on the READ 180 computer program is non-fiction, which aligns well with the Common Core emphasis on non-fiction reading and analysis.
Opportunity previously adopted the Jane Schaffer method of writing instruction; now we have changed our focus to reflect the writing of the Common Core Standards.  As a group, Opportunity students struggle with the task of writing, so there is a major emphasis on learning to write argument essays.  Informational and narrative writing is also addressed, but with less emphasis than is placed on argument writing, since students find it to be the most challenging type of writing they must master.
Opportunity has set up a networked, shared drive for all teachers.  This means that teachers are able to save materials they have used in the classroom so that other teachers may access and use the same materials.  This allows the Opportunity teachers to take advantage of one another’s successes, as well as to maintain consistency for all curriculum.  This has been a great addition to our ability to share materials since the teachers are in classrooms across the district and do not have the advantage of seeing one another on a daily basis.
Money has been invested in the infrastructure of the program.  In addition to having anthologies, we also have grammar books and supplemental literature including novel and plays.  (The grammar books not only play a role in meeting the requirements of the common core standards, but are also important for students taking the COMPASS test, which places a great deal of emphasis on grammar.)  This has allowed us to develop a comprehensive ELA program. Students have one hour of English curriculum and one hour of reading each day.
2.3 Increase the Amount of Availability of Extended Learning Time
Students in Opportunity have several different ways in which their learning time is extended in ELA:
· Apex to make up deficient credits (all done outside of class time)

· All comprehensive high schools offer after-school tutoring, and Opportunity students are welcome to participate.

· There is a pilot program to extend the opportunity day from five periods to six periods.

· Some campuses have tutorial time built into the school day; opportunity students are welcome to participate.

· Student schedules now align with the schedules on the various comprehensive high school campuses.

· There is increased instructional time due to removal of non-teaching responsibilities from Opportunity teachers (examples: checking students out of school, walking students to lunch, being responsible  for tracking down truant students), which creates bell-to-bell instructional time.

2.4 Increase the Educational Opportunities
Some of the original 2011 action plan strategies have not been implemented.  As an example, we wanted to develop access to the libraries on the comprehensive campuses to provide our students with research training from librarians.  Unfortunately, we do not have librarians on our campuses any longer.
In support of the Common Core Standards, students are now being formally taught grammar.  Many of our students will ultimately attend community colleges.  Students who do must take the COMPASS test, which has an emphasis on grammar.  Grammar instruction will help prepare them for this placement test.
Students have been placed in tutorial classes as applicable.  This includes ELA instruction. Students can also attend after-school tutoring on all comprehensive campuses.
2.5 Staff Development and Professional Collaboration
Opportunity teachers serve on district curriculum committees, including the English Curriculum Committee.  Opportunity teachers, including the co-chairs of English for La Sierra (one from Opportunity and one from Independent Study) serve on the La Vista/La Sierra leadership team.
Additionally, Opportunity teachers participated in staff development conducted by Action Learning Systems to implement Common Core Standard across the curriculum and in ELA last year. Opportunity English teachers also attended professional development trainings conducted by Dennis Parker and Kate Kinsella during the fall 2013 semester.  Several teachers attended a three-day ERWC training last year, and others will be attending this training during the spring 2014 semester.  There is an ongoing commitment from the La Sierra administrative team to keep teachers current in best practices.
2.6 Involvement of Staff, Parents, and Community (including interpretations of students’ assessment results to parents)
PIQE has been implemented and is ongoing as a program to help parents understand what students need to do in high school in order to be college-ready.  This program is especially designed to guide parents who have limited knowledge of courses students need to complete in high school to be properly prepared for college. Additionally, the time line to take college entrance examinations is covered.  Other topics such as applying for financial aid are also covered in this parent training program.
Parents have access to the Aeries ABI portal so that they can continually follow their students’ grade progress in all classes including English and reading.
A process has been established in which counselors, deans, an assistant principal, and the attendance clerk meet to monitor student attendance.  When a problem exists, this team can communicate with parents and develop an intervention strategy.
Additionally, students and parents can participate in College Night and access the school web site for current, pertinent information.
Opportunity teachers and counselors participate in Back-to-School night on their respective campuses and in the Open House Showcase at the main La Sierra campus.
2.7 Auxiliary Services for Students and Parents
There have been no changes to the 2011 Action Plan, but below are listed some of the systems we have in place.
Opportunity utilizes ABI as a way for students and parents to monitor student grade progress and attendance progress.
TeleParent is used to notify parents of absences, tardies, major assignments that are due and other pertinent information.
Counselors conduct orientation meetings for all incoming Opportunity students and their parents. Counselors also schedule annual appointments with parents and students to plan and review progress.
2.8 Monitoring Programs: Implementation and Results
Teachers have participated in Common Core leadership training and content-specific training in ELA.
Data for CSTs, CELDT scores, the school-wide writing pre- and post-test, and the Gates-McGinitie scores are entered into Illuminate so that data can be analyzed to inform teaching decisions going forward.
Area of Improvement #3 
Improve Student Accountability to increase student success and graduation.
Specific Steps:
3.1 Alignment of Instruction with Content Standards
3.2 Improvement of Instructional Strategies and Materials
2013-2014 Action Update:
We have moved ahead with aligning ourselves to the Common Core Standards.  This has been accomplished through La Sierra professional development and in-services.  At this point, curriculum being taught is already aligned to the new standards.  Some curriculum have been completed; some is still being developed for use this spring and next year.
To improve the quality of education opportunity students receive, the curriculum has consistently become more rigorous.  Students now use the a-g approved Apex curricula for credit-recovery coursework in English 1, English 2, and World History.  MATH 180 is bringing continuity and additional rigor to math instruction conducted in the opportunity classrooms.  ELA instruction now includes anthologies, grammar texts, and a variety of supplemental texts including novels and dramas.  Our instructional materials are far more standardized than ever before.  As a result, our ELA instruction has earned a-g approval, which means that more students will be able to attend four-year colleges even if they have spent some time in an alternative setting during their high school years.
3.3 Increase the Amount and Availability of Extended Learning Time
There are several opportunities for extended learning time in our program.  Students can attend after-school tutoring on the comprehensive school campuses.  Revamped teacher responsibilities have removed some of the obstacles to bell-to-bell instruction, so students receive more instructional time daily.  Students can make up credit deficits on Apex, which is done during hours outside of the traditional school day.
3.4 Increase the Educational Opportunities
As mentioned previously, students with math skills beyond Algebra 1 can take more advanced math classes.
Students can enroll in Apex classes for course recovery with the knowledge that the rigor of the coursework will properly prepare them for college.
Students also now have a wider variety of ROP classes to choose from as electives.  This varies from campus to campus since the course offerings vary greatly from one site to another.  Students can also select JROTC as an elective.  JROTC also can be used to earn PE credit, which many of our students need.
3.5 Staff Development and Professional Collaboration
Teacher collaboration is challenging when the teachers are located at multiple sites throughout the district. Opportunity teachers meet monthly as a group to evaluate data collected in Illuminate, which is used to inform instructional decisions.  The teachers are also able to discuss other matters that involve instructional and curricular matters at the monthly meetings.  MATH 180 teachers have formed a Professional Learning Community to go over data collected through Scholastic, Inc.
Two district furlough days have been turned into days teachers can buy back.  Those who are making that decision work together collaboratively on Common Core curriculum.  The district remains very supportive of professional development.  Teachers and counselors have attended Common Core implementation training and Common Core content-specific training.
All schools in the district are offering ERWC as a senior English class.  Even though Opportunity is only freshmen and sophomores, teachers have been certified to teach this class because Opportunity is incorporating 9th and 10th grade modules (being offered for the first time for the current school year) into our English curriculum.
Teachers are also attending math and ELA professional development trainings on a variety of topics in support of our instructional objectives.  Opportunity now has teachers who sit on the district curriculum committees for both math and ELA.
3.6 Involvement of Staff, Parents, and Community (Including Interpretations of Student Assessment Results to Parents)
PIQE helps parents negotiate the requirements of getting their children successfully enrolled in college.  College placement tests, financial aid, and other topics of interest are presented during the eight week class.
Parents of English Language Learners meet quarterly.  ELAC meetings provide parent training on ABI, financial aid, and other educational topics.
Opportunity parents and students have access to the Aeries ABI portal so that they can continually follow the students’ grade progress in all classes.  Independent Study parents have access to progress through the Apex system.
Parents and students also have access to the school website, which communicates information on a variety of topics to our student body and their families.
Weekly meetings are held to take a look at any student attendance issues so that prompt action can be taken to stop the truancy and improve student performance.  The counselors, dean, assistant principal, and attendance clerk attend this meeting.
3.7 Auxiliary Services for Students and Parents (Including Transitions from Middle School)
Before students are enrolled in Opportunity, parents and the student attend an orientation meeting to explain the program, its goals, and the expectations placed on the students.
Counselors make weekly visits to each site to meet with students about their progress towards graduation.  Annual parent meetings are also scheduled so that parents remain aware of the student’s progress towards graduation.
3.8 Monitoring Program Implementation and Results
ABI allows administrators, counselors, the dean, and teachers to monitor attendance.  Parents, students, counselors, and teachers can monitor current class grades in ABI.
Illuminate data collection allows the teachers to monitor Gates-McGinite reading score improvement each semester that a student is in Opportunity.  The Illuminate data also allows teachers and administrators to review school-wide essay scores.  In this manner, it is possible to monitor student improvement in writing.  Students also take the SRI test in READ 180 and SMI in MATH 180 at the beginning and end of each semester, which is utilized in monitoring reading and math improvement.
Home Group:  Adult Transition Special Education
2011 Focus on Learning Action Plan

2013-2014 Update
Area of Improvement #4:
Ensure appropriate placement of students according to IEP Team decisions, who enroll and complete the Adult Transition Programs or La Sierra Special Education Programs, or who access their schools and communities with support from La Sierra Special Education staff.
Rationale:

Provide an extensive four-year transition program that is linked to our state standards.
Response:

Response:  Currently, ALL special education students in the district who have completed a 4th year of high school and are in certificate-of-completion track are referred to the La Sierra Adult Transition Program (ATP).

Students receive instruction in the following areas:
Independent Living:
ATP participants learn all about how to live as independently as possible in their home communities.  Students plan, budget, shop, and cook lunch once per week, and learn to budget for weekly and monthly expenses.  They also learn to utilize community resources, like Regional Center, Dayle McIntosh Resource Center, Independent Living Centers, and Social Security; they also learn about managing their daily living needs.  In addition, they complete portfolios that cover topics such as health care, finance planning, self-advocacy, disability awareness, independent apartment living, and support agencies.  Students visit Fullerton College Cosmetology at least once a month to have their hair styled/cut and their nails manicured.  Several times per year the class visits independent living agencies, and apartment living facilities.  Students learn about applying for Department of Housing and Urban Development (HUD) vouchers.  Once a year students are able to participate in a three-day course entitled “Healthy Relationships,” in which they learn about developing positive friendships, personal relationships, and mature social skills.
Mobility and Community Safety:
Students learn to travel safely in the community while walking or while riding on the OCTA bus.  They are able to sign up for free mobility training through the School of Continuing Education or the Dayle McIntosh Center.  Students receive assistance to apply for reduced fare OCTA cards and Access Services.  Additionally, students participate in Get Safe Training to learn about personal safety in the community.  Several times per year students visit local fire and police stations to learn about community safety and to practice what to do in emergency situations.
Recreation and Social Skills:
Students are supported and encouraged to plan community fieldtrips with friends to movies, plays, museums, libraries, and restaurants.  They also have opportunities to plan and participate in extended and weekend activities.
Every week students have opportunities to bowl, play pool, sing Karaoke, participate in campus special events, and attend concerts in the community.
As a class, students plan birthday parties, holiday parties, and other celebrations in community parks and venues in order to develop and sustain healthy friendships with their peers.
Students may also participate in Project Buddies, a program in which students have opportunities to socialize and develop friendships with their university peers
Vocational Training and Career Planning:
On-the-job training is provided at various work experience sites.  Small group and individual job coaching is provided.  Students have opportunities to participate in work experience activities in a variety of settings such as clerical, photography studio, food service, maintenance, child care, senior citizen care, animal care, vehicle detailing, maintenance, and landscaping.
Job skills seminars and workshops are offered both on campus and in the community.
Students receive assistance with applying for and receiving Workability I services through North Orange County Regional Occupational Program, referrals to the Orange County Youth Center for possible Workforce Investment Act services, and with enrolling in community college and adult school classes.
Students have opportunities to attend Careers Day at California State University, Fullerton (CSUF) and to visit adult service programs in the community that are funded by the Orange County Regional Center and the Department of Rehabilitation.
Students are supported in creating individual portfolios that showcase their transition program accomplishments.
Specific Steps:
4.1 Alignment of Instruction with Content Standards
Link to State and California Alternative Performance Assessment Standards (CAPA):  Students develop their functional academic skills by:
· Accessing information on the computer via the Internet

· Learning to count and use money in classroom and community experiences

· Preparing for and participating in mock and authentic job interviews

· Creating resumes and reference sheets

· Creating posters, poems and essays for Red Ribbon Week

· Reading transit guides, bus stop signs and street signs

· Reading and ordering items using menus at local restaurants

· Using store sale advertisements to shop for independent living and grocery items

· Creating and following weekly schedules

· Completing assessment and portfolio assignments

· Filling out Regional Occupational Program (ROP), Work Investment Act (WIA) and other program applications

· Creating written reports and agendas for leadership classes

· Learning to sing and read music in guitar/singing class

· Students in the Endeavor Program use the Students’ Annual Needs Determination Inventory (SANDI) assessments to create functional IEP goals and objectives for students with moderate and severe disabilities

· Special Education Administrators of County Offices (SEACO) is used in daily lesson planning in the Endeavor Program

· Weekly standards are posted on the board in Endeavor classes.  The standards will cover five domains as organized by the Behavior Analysis for Successfully Initiating Change (BASICS) Functional Life Skills Curriculum.  Each student will have IEP goals written based on SEACO/BASICS and assessment results from the SANDI
· Instructional assistants will take data as appropriate and are being trained on instructing with different communication systems, autism, and behavior modification
· Students in the ATP program have access to the James Stanfield Transitions Curriculum

4.2 Improvement of Instructional Strategies and Materials
· Purchased and implemented SANDI Curriculum

· Purchased and implemented James Stanfield Transitions Curriculum’

· ATP students participated in Orange County Human Relations Bridges anti-bullying program

· Several ATP students completed the Youth Innovation Program and completed paid internships at community businesses

· Teachers attended Common Core, Transition Summit, ROP, BASIC Training, Special Education Local Plan Area (SELPA), and Tobacco Education Prevention Program Conferences and trainings

· Teachers toured model programs

· Department Chair attends monthly Transition Task Force Meetings and shares information with the department regarding new trends and best practices

· Creation of sensory room

· Ongoing work in the Endeavor garden

· Ordered and implemented Unique Curriculum’s News 2 You program 

· Set up Vocational Training Center on campus where students can practice assembly, packaging and sorting skills

4.3 Increase the Amount and Availability of Extended Learning Time:
Response:
All action steps listed in the 2011 action plan were met and the following activities were added:
· Students have completed ROP certificates in the areas of Tourism at Knott’s Berry Farm, Careers with Children, and Retail Careers.  One student is currently enrolled in the Emergency Medical Responder ROP course.
· Eight students completed training and paid internships through the federally funded Youth Innovation Program during the 2012/2013 school year.

· Over 20 students completed the Mobility Management Program through the Dayle McIntosh Program.  These students now ride the OCTA public bus independently.

· Students enroll in and receive employment development services from the One Stop Youth Center.

· More than ten students are enrolled in courses through the North Orange County Community College District /School of Continuing Education in the following areas:  social skills, independent living, cooking, healthy relationships, and communication.

· Endeavor students participate in social activities with the PAL students, or their typically-developing peers, on a daily basis.

· ATP students participate in monthly social activities on Saturdays with their university friends from CSUF.  We have increased participation by inviting Project Buddies students from CSUF to present information at staff and student leadership meetings.

· Students participate in weekend activities with Hoopstars Basketball New Horizons Recreational Program and will enjoy a school-sponsored dance in the spring.

4.4 Increase Educational Opportunities
· ATP students now participate in monthly leadership activities that include a monthly meeting with guest speakers and a self-advocacy curriculum sponsored by the Dayle McIntosh Center.
· High school students may choose to take guitar, art, science, or participate in PAL activities (Peer Assistance League).
· ATP students participate in a Healthy Living Curriculum that includes a variety of exercise and health awareness activities such as hula hooping, playing in kick ball tournaments, planning and making healthy meals, taking aerobics or yoga classes, and dancing.
· Many ATP students are enrolled in adult school classes through the NOCCCD.
· Many ATP students complete internships and earn vocational certificates through ROP or the Youth Innovation Program.
4.5 Staff Development and Professional Collaboration  
We have added:
· First aid training from the school nurse

· ProACT training is offered

· Staff development for teachers and paraprofessionals offered on Common Core, Special Education Information System (SEIS) and Ordinal Scales

· CCS lifting training

· Implementation of My Big Campus

· Staff toured model special education and adult transition programs in other Orange County and Los Angeles County school districts

· Behavior support, documentation, and confidentiality training for staff

· Instructional aides received a full-day training on special education laws, eligibility (specifically intellectual disability, autism, and other health impairments) and best practice procedures on how to work with students with special needs

4.6 Involvement of Staff, Parents and Community
To encourage family and student participation in IEP process and to utilize all stakeholders:
· Teachers make pre-meeting calls to parents to ask for concerns, suggestions, and feedback

· Students and families are actively participating in the IEP and Individual Transition Planning (ITP) writing process through the use of pre-meeting questionnaires and assessments

· Teachers use communication books to share information with families and care providers

· Outside agencies such as ROP, Department of Rehabilitation, Regional Center, Dayle McIntosh Center and adult schools and vocational programs are invited to IEPs

· Community stakeholders that have been added to the program since 2011 include:  Max Bloom Coffee Shop, Arbolita School, Sears, Senior Campos, Burlington Coat Factory, Chic-Fil-A, El Cholo, Chronic Tacos, Pieology, Pet Spa, Alicia’s, and the YMCA

Implement activities that promote school, staff, and family involvement:
· Families are encouraged to attend Back-to-School Night, School Site Council meetings, Careers Day, Open House, graduation and adult program tours

· Families are encouraged to participate in Project Buddies activities.
· Families are invited to participate in meetings to learn about services that are available to their students after graduation from La Sierra

· Families are invited and encouraged to attend Career Day at La Sierra and at the NOCCCD.
· Families are invited to community workshops hosted by Social Security, community colleges, and other school districts

· A monthly Endeavor and ATP newsletter is given to parents in order to keep them updated on events and student holidays and to provide disability/transition resources

· A comprehensive website is maintained with photos, information, schedules, and helpful links:  www.lvlshs.org
· Several ATP hubs send a monthly newsletter to families

4.7 Auxiliary Services for Students and Parents

Career Day was expanded to include at least 40 adult service providers, and a mock-interview panel was added.  In 2013 over 150 students and 30 families attended this event.  In addition, many surrounding districts sent their adult transition classes to this La Sierra event.

Continued positive relationships were fostered with the following agencies:  Orange County Regional Center, Department of Rehabilitation, Social Security, NOCCCCD, Dayle McIntosh Center, Team of Advocates for Special Kids, Get Safe, Department of Vocational Rehabilitation, ROP, MediCare, California One Stop, Youth Innovation Program, and Orange County Transition Task Force.
4.8 Monitoring Program Implementation and Results
Dean of students was added to track attendance and drop-out rates.
ATP students create comprehensive portfolios that document their vocational, community, and educational progress.
IEP’s ITP’s are monitored on a regular basis via the quarterly progress summaries that are generated by teachers and service providers in the electronic SEIS Program.  IEP and ITP meetings are held annually in order to track and monitor progress and to create new goals and objectives that address the unique needs of our special education students.
Students in the ATP achieve success as they make progress in achieving independence based on their abilities in a variety of community settings.  Positive results such as paid and volunteer employment, independence on public transportation, enrollment in community college or adult school classes, and completion of internships are monitored by case carriers.
Home Group:  9th-12th Grade Moderate to Severe Special Education
2011 Focus on Learning Action Plan
2013-2014 Update
Area of Improvement #5:
Develop and maintain a quality individualized educational program (IEP) designed to meet the needs of our 9th through 12th grade students with moderate to severe disabilities.
Response:
Currently, all special education high school students with moderate to severe disabilities have IEP’s with services updated annually and assessed triennially. These services may include specialized academic instruction, adapted physical education, speech and language, physical therapy, and occupational therapy.  The IEP team includes parents, case managers, teachers, service providers, and administrators who have continual input to ensure student success.  IEP goals are updated annually, as well as on an as-needed basis.
Specific Steps:
5.1 Alignment of Instruction with Content Standards:
Develop curriculum based upon students’ current California Alternative Performance Assessment (CAPA) level.
Response:
Students receive instruction in the following areas:
Independent Living:
Students plan, budget, shop, and cook lunch once per week, and learn to budget for weekly and monthly expenses.  Students learn about managing their daily living needs.  Students also learn to wipe down tables, do laundry, fold clothing, and put their belongings in designated areas.
Mobility and Community Safety:
Students learn to travel safely in the classroom and in the community.   Students practice respecting personal space and acting appropriately in the community.  Students work on understanding indoor and outdoor survival signs and on appropriate applications. Additionally, students participate in Get Safe Training to learn about personal safety in the community.   Students visit local fire and police stations to learn about community safety and to practice what to do in emergency situations.
Recreation and Social Skills:
Students go bowling at CSUF weekly.  As a class, students plan birthday parties, holiday parties, and other celebrations in order to develop and sustain healthy friendships with their peers.  Students also participate in Peer Assistance and Leadership (PAL), a program in which students have opportunities to socialize and develop friendships with their typical peers
Vocational Training and Career Planning:
Students are introduced to vocational activities such as shredding, sorting, and following a schedule.  Students are exposed to work experience activities in a variety of settings such as clerical functions, food service, maintenance, and gardening.  Job skills seminars, workshops, and assessments are offered in the classroom.  Students have opportunities to attend Careers Day at CSUF and to visit the Adult Transition Program with their families.
Link to State and California Alternative Performance Assessment (CAPA) Standards:
Students develop their functional academic skills by:
· Accessing information on the computer via the Internet

· Learning to count and use money in classroom and community experiences

· Creating posters for Red Ribbon Week

· Identifying stop signs and street signs

· Ordering items using menus 

· Using store sale advertisements to shop for independent living and grocery items

· Creating and following weekly schedules

· Completing assessment and portfolio assignments

· Learning whole language communication which includes low tech devices, iPads, sign language, oral language, and a Picture Exchange Communication System.  

· Use of Student Assessment of Needs Determination Inventory (SANDI) assessments to create functional IEP goals and objectives for students with moderate and severe disabilities

· Special Education Administrators of County Offices (SEACO) is used in daily lesson planning in the Endeavor Program.  Behavior Analysis for Successfully Initiating Change (BASIC) is used to create goals and lessons that tie into the CAPA standards
· Weekly standards are posted on the board in Endeavor classes.   The standards will cover five domains as organized by the BASICS Functional Life Skills Curriculum.  Each student will have IEP goals written based on SEACO/BASICS and assessment results from the SANDI
· Instructional assistants will take data as appropriate and are being trained on instructing with different communication systems, autism, and behavior modification
5.2 Improvement of Instructional Strategies and Materials:
Develop curriculum based upon evidence-based research and current best practices.
Response:
SEACO has been purchased and implemented in the daily curriculum of the classroom. SEACO is aligned with state standards, which are posted in the classroom on a weekly basis. Lesson plans are developed from a functional life curriculum (the BASICS) that help students develop independence as adults.
5.3 Increase the Educational Opportunities:
Integrate students with disabilities into La Sierra/La Vista High School activities as appropriate and have equal access to facilities.
Response:
Students interact with their general education peers (PAL) on a daily basis for 30-45 minutes doing crafts, games, and other social activities.  Students attend school assemblies, eat lunch with their typical peers, and mainstream in art and music class as appropriate.
5.4 Staff Development and Professional Collaboration:
There is professional development training for special education teachers and for instructional aides.
Response:
Special education teachers and instructional aides attended BASIC training at the beginning of the school year and mid-school year on the most effective, best practice response to behaviors. Teachers and instructional aides attend staff development trainings throughout the year that address best practice approaches in teaching students with special needs.
To improve professional development for staff the following has been added:
· First aid training from the nurse

· ProACT training

· Staff development for teachers and paraprofessionals

· CCS lifting training

· Behavior support, documentation, and confidentiality training for staff

· Full day training for instructional aides on special education laws, eligibility (specifically intellectual disability, autism, other health impairments) and best practice procedures on how to work with students with special needs

5.5 Involvement of Staff, Parents, and Community (Including Interpretations of Student Assessment Results to Parents)
Implement Activities That Promote School, Staff, Family Involvement:
· Each student has a daily journal that gets sent home which includes school and teacher contact information to increase communication between families and staff.
· Families are invited to observe the class during school hours and have been participating in class events and activities.
· Parents are invited to become “guest chefs” during cooking class and have made dishes including sandwich rolls, a popular Peruvian dish, and kung pao chicken.  Students learn the cultural background of these dishes and participate in the cooking process.

· Families are encouraged to attend Back-to-School Night, School Site Council Meetings, Careers Day, Open House, graduation, and adult program tours.

· A monthly Endeavor newsletter will be given to parents with information on events and student holidays, and with information about disability and transition resources.  Resources include events from the Down Syndrome of Orange County, Autism Now, and special movie day in theaters for children with special needs.

· A comprehensive website is maintained with photos, information, schedules and helpful links.
5.6 Auxiliary Services for Students and Parents (Including Transitions from Middle School and High School)
Response:
During the IEP meeting, parents and students are informed of and invited to attend the annual CSUF Career Day, as well as available services for families of students with special needs. Parents and those students who are transitioning from junior high school to high school attend a transition meeting in May with their current case manager and La Sierra High School staff and administration in order to become familiar with the high school programs and address any questions or concerns the families may have.
5.7 Monitoring Program Implementation and Results
Response:
Special Education staff meetings are held monthly to discuss program successes and areas of improvement, as well as overall progress, implementation, results, and anecdotal evidence.  In addition, communication is ongoing between service providers, case managers, and instructional aides in order to monitor progress and make adjustments if necessary.
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